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If school attendance is important for social integra-
tion, then a particular out of school practice like home 
education could possibly represent a threat to social 
integration. The findings of a Norwegian research proj-
ect that surveyed socialization among Norwegian home 
educated students from different regions are presented 
and discussed using socialization theory and a theory of 
cultural order. Among the conclusions are the follow-
ing: Pragmatically motivated home educated students 
are often socially well integrated. Religiously motivated 
home educated students that hold values distant from 
the values of society are not necessarily socially iso-
lated. With more openness and more communication 
between society and home educators home educated 
students could meet criteria for social integration even 






tion  of  the  young  generation  (Durkheim 















to  integration.  Home  education  challenges 
how strongly parental  rights as a fundamen-
tal human right should apply  in democratic 























influence over  their  children must occur  in 
such a manner  that  the children understand 
the consequences of  their  religious  training. 
The ruling represents a shift  from previous 
rulings in similar cases, in that the status of pa-
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United States  isolate  themselves  into  sepa-
rate clans, which undermines both school and 
society.











ularized  and  post-modern  values  in  schools 
and  conservative  religious  values  anchored 
in the family can engender more conflict than 
might seem necessary. For example, a dispute 
in  Norway  concerning  dancing  in  schools 
ended up in the supreme court —  the coun-
try’s  highest  court —  as  a  home  education 
case (Straume 2004).
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social elements. Here,  it  is probably best  to 
focus on conflicts with society-at-large, and to 
a lesser extent conflicts with schools.
  A  meta  survey  on  how  home  educated 























  1.  Home  educated  students  participate  in 
the daily life of the families and networks 
they are part of.
  2.   They are not  isolated;  rather  they asso-
ciate with and feel close  to all sorts of 
people.
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tified  four main  groups  of  home  educators 
(Beck 2006):







































  Seen  on  the  whole,  unregistered  home 






















Unschooling Weak Weak Medium Medium
Pragmatic home 
educators
Medium Strong Strong Strong
Unregistered 
home educators
Weak ? Weak ?
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educators generally are groups that in various 
ways are poorly  integrated  into  the national 
community. A primary,  articulated  concern 
is  that children  from these groups may be-
come  isolated  in  socially deviant,  religious 




mentation  is available  to shed  light on such 
suspicions.
Home educated (HE) students social segrega-
tion will  in  this analysis be split  into  three 
parts: 1) Degree of HE social isolation from 
society, 2) HE value distance from society and 




1) Degree of HE social isolation. HE students 
who completed the survey, can be character-
ized as being more visible and available and 
thereby  less  isolated  than  those  who  were 
merely calculated (estimated). Thus, the num-
ber of students participating in the survey, as a 
percentage of the total number of HE-students 
estimated in a region,  is used as measure of 
the degree of social isolation of home educated 
students in the region.
2) HE value distance to society. In spite of 
a  national  church  (lutheran  Christian)  and 
regional differences,  the Norwegian popula-
tion  is highly secularized, also parents with 
school-age children. Percentage of home edu-
cated students, whose religious beliefs are the 
primary motivation for home education, in the 
survey, is used as a measure of HE-value dis-
tance to society.
3) Degree of internal HE community. Per-
centage of home educated students with a 
great deal of contact with other home edu-





















Western Norway 114,3* 17 36
Central Norway 21,6 83 42
Northern Norway 17,0 0 29
* Exceeds 100 percent because the figure includes students who were home educated as a 
result of a rural school conflict originating before the 2001-2002 survey year.
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  Home education  in Eastern Norway ap-






to be more  left wing. The value gap  in  the 
region  is  pronounced.  In  Eastern  Norway, 




























education court cases  in Norway  in  the  late 
1990s were in central Norway.
  Home educators  in Northern Norway  re-
port that pragmatic issues are the main reason 
for choosing home education. For example, 
long  traveling distance  to schools  is often a 
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out  of  place  are  threatening,  home  educa-
tion becomes a threat to public school and to 
the national community. Home education  in 
and of  itself  is not dangerous, but  its place-
ment —  outside  of  school —  is. Applying 
M. Douglas’s  terminology, home education 
is declared “dirty” to protect social unity and 
public schools against  the  threat  that home 
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view,  it  has  become  inadequately  religious 
and over- secularized. That which is holy and 
pure  in  their  lives  is  threatened. Thus,  they 
seek  to  establish  communities within  their 
own religious environments and with other 
religious  home  educators.  For  some of  the 

















associated with  home  education  and  could 












reinforces  the  conflict  level  between  home 
education  and  public  schooling,  and  may 
promote  the fear  that home education  leads 
to social segregation.
6. Concluding remarks
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